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INTRODUCTION 

1. fuppoaa of th« Report 



This i. , r.port on th. opinion, of .<talnl.tr.top. ua tMotor. 
in th. Brl.b.n. Horth R.,ion to«.rd. th. li»x«.„t,ti«, of . 
h.nd«rltlng .yiUbw. Th. .Mr».> of tMohor «d .d.l„i.tr.tor opinion 
on Which thl. r.,ort l. b.«d m, oonduot^l m July 198II ffor. th. 
ln..ohool l,pi.«„t,ti«, tai 5^ ^ ^^^^^ ^ ^ 

th. ourrloulu. wldolln.. for th. n«. prop-^ m foP« p,rt of . 
hro«l.r r.,..roh projwt, th. Itand-rltln, I.pl««,utlo« Projwt stud, 
(HIPS). Th. HIPS projwt «M und.rt.k.B on brt.lf of th. Unguu. 
«rt. currloulu. co^tt.. th. DltUlon of Mmr, Bduo.tlon In 
r..ponM to 1.0k of l„for«*tl«, ru»nu„ th. o».r.U pro..„ of 
ourrloulu. l.pl««Utlon dl««l„.tlo« in Qu..„.l.„d. * roport 
.ntltl«l pr.p.r.tlon for aj, DlMjalnstlon jjajj p^utM l„ A«««.t 
1W w.. th. flr.t Of . ,.rl.. Of roport. for thU .tud,, Thl. th. 
..oond in th. ..rl., doou..ntln, th. l^l-wutlon 0. th. n«, 
handwriting .nUbu., I, oono«m«. with .ttltudM towd, th. ohM,. 
10 h««lwrui«, in <lu.«,.lMd l-«.ut.ly prior to th. Introduotlon of 
th. „.w .ylUbu. in y.„ on.. Ih. d.U th.r.for. provld.. . b.M lln. 
for further oo.p,rl«,n In .ub..qu.nt .tudU. of th. .yiubu. «l,ptlon. 
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^. Ur^^anisatlon of the Report 

The report is organised Into seven aialn sections t 

A the safflpXe 

B general Infornatlon 
C teaching handwriting 

D feelings about the importance of handwriting 
£ feelings about the current syllabus 
F the new handwriting syllabus 
G conclusions 

&ach section canvasses issues identified and considered significant 
from the data. The responses of teachers and administrators were 
gathered and processed separately, but for the purpose of clarity and 
continuity most of the sections listed above contain information 
provided by both groups as there was little difference in their 
responses • 
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SECTION At SAMPLE 



Questionnaires were sent to til tetohers st priaary sohools in 
the Brisbane North Region. In all, the opinions of 2161 teachers in 
lib primary sohools were canvassed. 

Over 1000 questionnaires were reoeived. A quoU sample was drawn 
from the teaoher responses to adjust for variation in response rate 
from teachers at different classes of school (specifically, teachers 
at class two schools appeared to be over represented). As a result 
reaponses from class 1, 2 and 3 schools were randoaly saapled to 
provide for a teacher/student ratio at those schools of approxinately 
1x100. All responses fron adainistrators and teachers at class 3 and 
4 schools were included (the nuabers in this latter category being too 
small to warrant adjustment). 



Table 1i Respondent by class of school 
> Class of School 







1 


2 


3 


4 


5 


TOTAL 


Teaoher 


No. 


252 


165 


70 


33 


6 


526 




i%) 


47.9 


31.4 


13.3 


6.3 


1.1 


10J.0 


Administrators 


No. 


45 


30 


10 


12 


4 


101 






44.6 


29.7 


9.9 


11.9 


4.0 


100.0 
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SBCTION Bt QENBRAL INFORMATION 

Figure 1 indicates when teachers and administrators completed 

their initial training. 

Figure Is Teachers and administrators initial 
certification by year 



% of 

teachers 
admin • 



80 
70 
60 
50 
40 
30 
20 
10 
0 



71.1 



43.2 



21^ 



14.7 



Teachers | j 



up to 63 up to 73 

Year traininri completed 
Administrators 



up to b4 



An analysis of when teachers and administrators completed their 
initial training indicates that the majority (71.351) of administrators 
completeU their initial training prior to 1963. 25.8^ of teachers 
were trained prior to that date with the majority (43.2^) being 
'•.ertified between 1974 and 1984. Table 2 indicates a breakdown of 
teachers' and administrators' qualifications. 
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T«bl« 2t TMOb«ri and tdalnistrmtort quAllfloatlons 



Quallfloatlon 


Teaohers % 


Adalnistrators t 


CertlfloaU 


25.9 


27.2 


Dlp.TMohlng 


45.6 


11.7 
11*1 


Dlp.Bd. 


5.9 


2.9 


B.Bd. 


14.1 


29.1 


B*Ed aSt • 


4.4 


14.6 


Masters 


0.4 


1.6 


Other 


3.0 


13.6 



An analysis of the ttaohar and adianlatrator quail float ions Indloates 
that the DlploM of Taaohlnt (3 years) is aost representative of 
teachers' quallfloatlona. Por adainistrators, the aost oonon 
qualification Is the Baohelor of Iduoatlon. Nearly three quarters of 
the administrators have ooapleted a further qualification since 
Initial certification. 
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SECTION Ct TBACKINQ HANOHRITINO 

1 • Practices 

Table 3 Illustrates the degree ooomion praotloes are currently 
used or advocated in the teaching of handwriting by teachers (T) and 
administrators (A). 



Table 3} Coanon ways used to develop handwriting! 
all teachers and administrators 





BLACKBOARD 
DEMONSTRA-. 
TION 


CORRECT- 
ION IN 
BOOKS 


COPY 
BOOKS 


WALL 
CHARTS 


CARDS 


SHEETS 




T 


A 


T 


A 


T 




T 




T 


A 


T 


A 


NEVER 


1.0 


0 


.4 


0 


59.8 


33.3 


19.5 


23.8 


60.0 


57.1 


30.6 


23.8 


SELDOM 


7.1 


13.6 


2.2 


4.5 


10.6 


19.0 


22.2 


19.0 


18.2 


23.8 


20.6 


23.8 


SOMETIMES 


21.6 


13.6 


22.8 


22.7 


10.0 


23.8 


28.8 


28.6 


16.3 


19.0 


30.8 


28.6 


OFTEN 


34.1 


54.5 


46.8 


50.0 


14.2 


14.3 


19.8 


28.6 


3.8 


0 


12.5 


19.0 


ALO'.? 


36.2 


18.2 


27.8 


22.7 


5.4 


9.5 


9.7 


0 


1.7 


0 


5.6 


4.8 



Blackboard demonstration and Individual correction In books were 
the two most favoured teaching tactics. The use of copy books was 
supported more by administrators than teachers. Teachers however, 
strongly advocated practice books for children (see Table 4o) along 
with administrators. 



Table 4 details the usage of speulflo tactics and aids In the 
lower I middle and upper years. 



10 



PAQB 10 



Table i»j CooDon ways to daviilop ohildrtn'a 
handwriting akllis by yaar lavel 

Table i|aj Blackboard 





LRT» 


LOWER 


HIDDLB 


UPPER 


NEVER 


0 


0 


0.2 


.8 


SELDOM 


0.2 


0 


1.6 


5.3 


SOMETIMES 


0.4 


3.2 


6.9 


11.1 


OFTEN 


0.6 


15.2 


11.9 


6,5 


ALOT 


1.4 


24.8 


6.7 


3.2 


N 
% 


13 
2.6 


214 
43.2 


135 
27.3 


133 
26.9 



495 



Table lib: Demonstration and correction In books 





LRT*> 


LOWER 


MIDDLE 


UPPER 


NEVER 


0 


0 


0 


0.4 


SELDOM 


0 


0.2 


0.4 


1.6 


SOMETIMES 


0.9 


4.2 


8.9 


9.5 


OFTEN 


0.2 


21.0 


13.3 


11.5 


ALOT 


1.4 


17.5 


5.0 


3.8 


N 
% 


13 
2.6 


213 
42.9 


137 
27.6 


133 
26.9 



* LRT s Looal relieving staff 
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Table lici Copy Books 





LRT* 


LOHBR 


MIDDLB 


UPPER 


NEVEH 


1.9 


23.8 


15.2 


19.0 


SELDOM 


0.2 


1.6 


2.1 


3.8 


SOMETIMES 


0 


5.6 


3.1 


1.3 


OFTEN 


o.u 


O.J 






ALOT 


0 


2.9 


1.7 


0.8 


N 


12 


207 


131 


130 


% 


2.5 


4i.1 


27.3 


27.1 



Table 4(1: Wall Charts 





LRT* 


LOWER 


MIDDLB 


UPPER 


NEVER 


0.6 


5.1 


4.9 


8.8 


SELDOM 


0.6 


7.4 


6.6 


7.6 


SOMETIMES 


0.8 


12.8 


8.4 


6.8 


OPTCN 


0.2 


13.6 


4.7 


1.2 


ALQT 


0.4 


4.3 


2.7 


2.3 


N 


13 


210 


133 


130 


% 


2.7 


43.2 


27.4 


26.7 
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Tablo 4oi Cards 



r— — . 


LRT« 


LOWER 


HIOOLfi 


UPPBR 


NEVEK 


1.7 


18.2 


17. tt 


22.4 


SELDOM 


0.2 


10.0 


5.2 


2.7 


SOMETIMES 


0.4 


10.5 


3.3 


2.1 


OFTKN 


0.2 


2.9 


3.4 


•2 


ALOT 


0.2 


1.0 


0.4 


0 


% 


13 
2.7 


204 
42.7 


130 
27.2 


131 
27.4 



478 



Table Uf: Duplloat«d Sheets 





LRT» 


LOWER 


HIOOLB 


UPPBR 


NEVER 


0.8 


7.5 


9.8 


12.5 


SELDOM 


0 


7.7 


7.1 


5.8 


SOMETIMES 


0.8 


15.8 


6.9 


7.3 


OFTEN 


O.tt 


8.5 


2. ' 


1.0 


ALOT 


0.2 


4.2 


0.8 


0.4 


N 
% 


13 
2.7 


210 
43.7 


128 
26.6 


27 
5.6 



481 



2. Criteria for evaluating writing 



Teachers dnd administrators responses differed very little exoept 
biiat teachers were more specific. For both groups, neatness and 
legibility appears to be the most Important criteria. 

The following are representative of the range of criteria 
employed: slope (consistency of), size, shape of letters, space. 
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npiclnfi of woraa and formation of individual lattara. Sobw taaohera 
alao auggeatad that panoll grip, lagibllltity at apaad and poatura 

wepo Important. 

3. Effeotivenaaa In taaohlng currant aylUbua at July 1984 

Tabla b» Taaoher afl'aotlvanaaa In taaohlng jurrant ayllabua 





TEACHERS 


AOMIN. 


VERY EPPBCTIVB 


8.3 


4.0 


QUITE EPPECTIVB 


32.3 


51.0 


SOMEWHAT EFFECTIVE 


32.7 


44.0 


A LITT».fi EFFECTIVE 


5.7 


0 


NOT AT ALL EFFECTIVE 


1.0 


1.0 



A ralativaly low nuabar of raapondanta aaa tha ourrant tar.ohlng of 
handwriting to ba vary affaotlva with a hlghar paroanUga (40 par 
oant) seeing It aa being marginally ao. Admlnlatratora rata It 
alightly lower than the ta "here do. It ahould be noted that the 
current ayllabua refora to the 1974 edition and la aoon to be 
auperaeded . 



14 



PAQB 14 



SECTION Dt THB IMPORTANCB OF HANDWRITING 

Table 6 Illustrates gross time allooatlcns by teachers end 
administrators to forwl and inalreot Mthods of teaching handwriting, 
as presented by respondents in July 1984. The aethod*. W3re defined in 
the questionnaire as follows t 

Fornal teaching describes handwriting lessons taken with the 
whole class, snail group or individuals aimed specifically 
to Improve the children's handwriting. 

Indirect teaching describes supervising, correcting end 
remediating children's handwriting in the general rjurse of 
the day and within aone other activity or lesson (e.g. 
social studies, mathematics). 

Table 6i Time spent all teachers end administrators 





Formal 


Indirect 


Time Per Week 


T 


A 


T 


A 


None 


13.4 


19.0 


0.8 


0 


3U mins or less 


38.1 


47.6 


37.1 


40.9 


30-60 mins 


31.5 


28.6 


31.7 


31.8 


60 - 90 mins 


12.4 


4.8 


13.3 


22.7 


90+ mins 


4.6 




17.1 


4.5 



Some 13 per cent of teachers and 19 per cent of administrators 



ERIC 



» 1 



15 



PAGE 15 



reported that no tint wis sptnt on forwil teaching. Teaohars 
allocated aiora tiffla for diraot inatruotion than adalnlatrators . 
Approximately a quarter of both groups saw indirect instruction 
occupying 60 or more lainutes e oh week. 



Table 7t Tine spent by years 





NG 


INE 


LESS 30 


30-60 


60-90 


90* 






FOR 


IND 


FOR 


INO 


FOR 


INO 


FOR 


INO 


FOR 


INO 




•LRT 


0.6 


0.2 


0.6 


1.4 


1.2 


0.2 


0.2 


0.6 


0 


0.2 


13 
2.6 


LOW^H 


0 


0 


8.6 


11.4 


18.0 


14.1 


11.6 


7.6 


4.6 


8.8 


214 
42.9 


MIDDLE 


3.4 


0 


14.8 


10.4 


8.8 


9.0 


0.4 


3.6 


0 


4.2 


137 
27.5 


UPPER 


9.4 


0.6 


14.0 


13.9 


3.4 


7.4 


0.2 


1.4 


0 


3.8 


135 
27.1 


N 


67 


4 


110 


185 


157 


158 


62 


66 


23 


85 


498 




13.4 


0.8 


38.1 


37.1 


31.1 


31.7 


12.4 


13.3 


4.6 


17.1 





*LRT - Local relieving teaohers 



Table 7 shows the allocation of tine to teaching foraally and 
indireotly. by year. The year dimension is grouped into local 
relieving teachers (LRT), lower, middle and upper. It is interesting 
to note that lower school teachers (years 1 to 3) teach handwriting 
rormally from 30-60 minutes a week (18.0) which is significantly 
higher than upper school teachers (years 5-7). Some 10 per cent of 
teachers in the upper school stated that they never teach handwriting 
forn-ally. Generally time spent on indirect teaching is lower also in 
the upper grades. 
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Inaart Ttblt 8 h«r« 

There was almost unrnimoua agr««Mnt amongat the raapondanta on 
the Importanoe of handifrltlng with naarly thma-quartara abaignln^ It 
a high or extranely high rating. Thoaa ranking it axtraaaly high fait 
that mo3t other tuaohars valued good handwriting parfonytnoa lowar 
than they did. 

There waa oonaJ.darabla agraamant aoroaa the raaponsaa from 
fflembers of the admlnistrativa taama. Taaohara sea Aaaiatant Junior 
Principals placing graatar amphaaia on handwriting than tha othar 
administrators which is to ba axpaotad from tha data on tima 

allocations (Tabla 7)« 

Both teachara and admlniatratora fait that nhildran plaoa laaa 
importanoe on handwriting than thay do. 

The peroaptiona held by taaohara and administrators of tha 
inspector's attituda to handwriting oloaaly agree > but principal and 
deputy administrator raaponaas indioata that thay aaa thamaalvaa 
attaching greater importanoe to handwriting than inapaotora do* Tha 
porceived rating for tha inapaotorata virtually mirrors tha taaohara' 
ovm rankings in the first column of Tabla 8. 

Parents are seen by taaohara to place a lowar amphaaia on 
hai dwriting than they do themaalvaa but administrators faal that 
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intn plane a higher Importtnoe on handwriting than aooordad to then 

by the toachera. 



Table 9} Emphaaia given to the quality of 
handwriting in varioua aubjeot areaa by 
taaohara and adainiatratora 





Mathematioa 


Written 
Expreaaion 


Soience 


Sooial 
Studies 


Health 


Spelling 




T 


A 


T 


A 


T 


A 


T 


A 


T 


A 


T 


A 


EX HIGH 


15.3 


16.8 


16.1 


19.8 


10.1 


11.0 


11.5 


11.1 


7.7 


9.0 


18.5 


19.0 


HIGH 


^7.3 


51.5 


M7.3 


62.4 


47.8 


46.0 


54.2 


55.6 


42.3 


40.0 


54.6 


59.0 


MEDIUM 


32.6 


26.7 


28.4 


16.8 


39.4 


42.0 


32.6 


32.3 


43.7 


44.0 


24.7 


21.0 


LOW 


4.6 


5.0 


7.6 


1.0 


2.5 


1.0 


1.6 


1.0 


5.5 


4.0 


2.2 


1.0 


NOT IMP. 


0.2 


0 


0.6 


0 


0.2 


0 


0.2 


0 


0.8 


3.0 


0 


0 



Greater importance ia aaaigned to handwriting in the 'akilla', 
mathematical written expreaaion and apelling, than in aoienoei aooial 
otudies and health. Within the three 'non-akilla' aubjecta the 
respondents aaaigned leaat importance to handwriting in health 
education. Whether the reaponaea indicate a ranking of actual 
subjects or that the quality of aoript ia leaa important in health* 
soienoe and sooial atudiea would require further investigation to 
ariawer. 
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SECTION El PEELINOS ABOUT THE CURRENT SYLLABUSi 



Table lOj FMllngs about th« current handwriting syllabus 





T 


A 




YES 


85. 1 


62.7 


relatively easy for 




children to anster 


NO 


14.6 


17.3 


(b) The cursive writing style 


YES 


44.5 


36.7 


is relatively easy for 




children to aaater 


NO 


55.5 


63.3 


(o) The current cursive style 


YES 


33.9 


24.5 


helps children to write 




legibly at speed 


NO 


66.1 


75.5 



A Significant majority of the respondents reported that the 
current print style was easily nastered by children. They were less 
enthusiastic about the cursive both in respect to ease of mastery and 
aiding legibility at speed. Administrators were more critical than 
the teachers about the suitability of the current cursive script. 



• Tiii3 refers to the 1974 syllabus currently used in Queensland 
sohools, but soon to be superseded. 
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Tab'.. 11: Uaofulness of the Componenta of the Current Quldellnes* 





iTi 


SPEED 


SELP 
EVAL- 
UATION 


HEANINQ- 
PUL AC- 
TIVITIES 


POSTURE 


LEFT 
HAND- 
EDNESS 


RELAXA- 
TION 


PRE3 OF 
SYLLABUS 
IN STAGES 


LESSON 
PLAMS 


EX. 

USEFUL 


b.B 




6.6 


8.0 


14.6 


8.2 


6.7 


9.6 


8.2 


UUITt; 
USEFUL 


Jb.O 


24.5 


31.2 


30.5 


49.0 


31.3 


31.1 


38.7 


35.8 


SOME 
USE 


47.5 


49.9 


43.0 


44.7 


31.8 


44.5 


45.7 


39.3 


39.9 


NOT MUCH 
USE 




19.0 


16.4 


14.3 


4.0 


12.5 


13.3 


10.9 


14.0 


NO USE 


1.4 


3f2 


2.8 


2.6 


0.4 


3.5 


3.2 


1.5 


2.2 



Kespondents reported that the notes on posture were the moat useful, 
those on speed writing the least. 
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SECTION ?i THB NEW HANDWRITING SYLLABUS 

Both teachera and adalnlstrators ranged In their opinions about 
the changes to the syllabus, but It was clear from the responses that 
both groups viewed the new syllabus and script favourably. It should 
stressed that at the time of the survey the principal source of 
knowledge was limited to the Department's publication 'What's New in 
the Teaching of Handwriting'. The positive climate is exemplified, 
with oonunents like 'it's a good idea', 'it's worth a try' and 'it's 
about time'. Teachers concern for their students and with 
practicality was evident in comments such as "the new script would 
make the transition from print to cursive much easier," and the "new 
script simplifies the formation of letters". 

Teachers were favourable to the claim that the new script 
promoted writing legibly at speed. One teacher's statement 
encapsulates a major strength of the new script in the eyes of 
teachers and administrators. 

If the style is easier for children to grasp, and enables 
them to maintain a good standard of neatness and legibility 
at speed, the change will be good. 

A number of upper school teachers also applauded the change on the 
grounds that "the majority of year 7 students seem to prefer to print 
rather than write, if they can do this at speed, then let's do it." 
The development of a more uniform script throughout Australia was 
another reason for a favourable reaction. 
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While most teachers and administrators were favourably disposed 
tov;ard the now script , there was some i-eslstance from a number of 
rectpondents. Firstly y the change was seen as unnecessary » with 
preference being for the current style. Whether this was In terms of 
aesthetics or pedagogy was not articulated. Secondly y as one 
respondent expressed It this was "just another example of change for 
the sake of change". Finally » another explained "probably because of 
my age, I can see no reason for the change." 

On the whole then most teachers were supportive of the change y 
but some were adamant that they be given more InforBation and 
InservlcOf before they were expected to teach it. Indeed, a number of 
teachers maintained that they had little information and that "they 
would need to know more about the changes before the program is 
implemented at their level". It should be stressed that attempts were 
made to meet these needs. The effectiveness of those attempts will be 
the subject of later reports. 

The problems perceived by teachers and administrators toward a 
different handwriting style appear to be of two orders. Firstly, 
individual problems experienced by teachers themselves and secondly, 

organisational probleraa which relate to the whole school. 
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Feeling confident and competent in uaing a new ecript seens to be 
a coounon concern articulated by both teachers and adminiatratora. 
Comments like the following are representative. 

"It will be hard not to revert back to the old style* 

"I have not learned the new handwriting style myself At 

jis' Sa'p'able."''"'^* ''''''' '''' ^'^'^ ^•^^-^ 
Sotd':' - the 

Wnile many teachers envisaged having no problems with the change, 
there was a feeling of ambivalence with a number of teachers 
suggesting that the new script represented "extra work in an already 
crowded syllabus." In terms of their practice, a number of teachers 
felt tnat they would "have to develop Qommitment and knowledge to 
support the change." 

The following comment epitomises the view of most teachers. 

"Formal lessons O.K. Everyday use will reaulra a h..»-. 
amount of effort on my part." require a huge 

2. Organisational level 



organisational problems related to the whole school. m 
particular, a number of teachers and administrators working in 
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mult if \Q age grouping •xpressed oonoern that "teachers wixl need to 
teach both slvies for years 1 and 2". Changes to staffing was seen as 
a possible problen with teachers Joining the .staff during the year who 
are unfamiliar with the script and are required, to teach lower 
grades. Al'so the oonoern was expressed that local district relievers 
not conversant with the new script would take classes and create some 
confuaion for the pupils. Finally, it was felt by some that "parents 
could become oonfused with varying grades using different styles.** 

me general sentiment expressed by both teachers and 
administrators was that there would be no problem as long as 
3urf:.clcnt asslstanoe was given to teachers. Most significantly, 
teacher inservice programs were seen as being essential to the 
successful take up of the new handwriting syllabus. Other activities 
suggested include staff meetings, activities with both teachers and 
parents and finally 'dry-run' activities with classes. 



Table 12 t Publications read about the new syllabus 





NO 


YES 


(a) 


Teaching of Handwriting} A Handbook 


65.2 


34.8 


(b) 


What's New in the Teaching of Handwriting 


48.3 


51.7 


(c) 


Arti Ues In the Courier Mail 


52.5 


47.5 


(d) 




91.4 


8.6 



Half the respondents had read the departmental publication 
'What's New in the Teaching of Handwriting' and the Courier Mail 
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artlolea. The reaponst to 'What's N«u in the Teaching of Handwriting' 
is somewhat dlsappolnclng given its purpose, to acquaint teaohers with 
the proposed changes, its distribution to schools and the attention 
given to making it attractive and readable. A third of the 
respondents reported having read the handbook but at the time of the 
survey its distribution had been limited only to administrators and 
teachers attending seminars on the handwriting syllabus. 
(Proportionally, this was a very small number). 

3. Guidelines 

Respondents were asked to state what they wanted to be included 
in the guidelines to be published with the new syllabus. While the 
suggestions were broad, it is possible to categorise them into three 
areas: overviews, content (i.e. practical information) and 
evaluation . 

(a) Overviews 

Both teachers and administrators were concerned that Information 
be included regarding "the philosophy of and reasons for the change", 
A broad overview or yearly plan which presented the developmental 
stages children pass through was also favoured. A number of teachers 
felt it was essential that they be provided with clear and general 
expectations for each year level plus information concerning "year 
level requirements in progressing from alphabet to cursive." 
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(b) Contont 

Teachers atated that the guidelines should Include Inforoatlon 

concerning: 

. posture 

- pencil grip 

- left handedness 

. choice of Implements 
. pre writing exercises 

. letter sequence - which letters to attempt first 
. sequence of letter strokes 
. letter formation 

- sample learning experiences for each year level 

- Ideas for method of Introduction and follow up 

- Joining techniques 

• - activities to develop fluency 

- related letters 

- slzsy Shape t slope 

- specific changes to Individual letters 

- special activities (exercises that assist In the development 
of new letter shapes) 

- specific problems previously encountered and ways to over come 

them 

- which letters to attempt first and the Joins In cursive 
writing 
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T<?aohers .iso IndiotUd that axamples of lesson plans for aaoh stage 
would be useful, as would "ideal passages against which students' work 
oould be oofflpai*ed^« 

While oost teachers indicated that tiie guidelines should be 
specific, a number of them suggested that th* nurrent syllabus was 
adequate, or that "the new guide should not be as extensile, providing 
enough information as the least oxrerienced teacher finds necessary". 

(c) Evaluation 

Evaluation was another area where teachers requested deUiied 
guidelines. They required inforwttion concerning criteria which would 
be used to evaluate students' writing for each stage and ideas on 
evaluation as in the old syllabus. Also they wanted ways to :iudge the 
developmeut of individual writing styles and their development. 
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^» Reaouroos seen to be neoesaary 

Thla aeotlon preaenta the material and human resouroes which 
ahould be available to teaohera. 



(a) Material Reaouroea 

Table 13t Teaohera perceptions of material reaouroea whloh 
might aaslst with the planning (PL) and teaching (TEA) 

of handwrltlniT 

Material Reaouroea 





Syllabus 


Examples 


Tapes 


Practice 


Demo 






Quld€ 


»llnea 










Books 


Lessons 




PL 


TEA 


PL 


TEA 


1 

PL 


TEA 


PL 


TEA 


PL 


TEA 


HELPS A LOT 


41.6 


34.1 


44.7 


29.9 


27.2 


31.0 


44.5 


58.6 


31.2 


39.9 


HELPS 


50.6 


51.6 


38.0 


44.4 


51.7 


47.4 


37.9 


31.8 


47.0 


46.6 


NEITHER 






















HELPS NOR 






















HINDERS 


7.2 


12.7 


0.2 


29.9 


20.3 


20.6 


16.4 


8.0 


20.4 


12.3 


HINDERS 


0.6 


1.0 


0.4 


0.4 


0.6 


0.6 


1.0 


1.0 


1.0 


1.0 


HINDERS A 






















LOT 


0.2 


0.6 


0.2 


0.4 


0.2 


0.4 


0.2 


0.6 


0.4 


0.2 



Practloe books for children, examplea of teaohera programa and 
ayllabua guidelines ire nominated ao ways with the most potential for 
asalsting with planning. Practice books and demonstration lessons are 
. nv ,ared by the reapondenta to help with teaching. 
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(b) Human Resources 

Insert Table 14 here 

In respect to planning respondents noialnated resources external 
to the school as the most helpful. One day inservioe courses (56.5 
per cent) and advisory teachers (30.5 per cent) are nominated as the 
most helpful more often than any single member of the administrative 
team. This may be due in part to respondents splitting their 
responses to the administrative team in contrast to the single 
response to 'inservice course' and 'advisory teacher'. Alternatively » 
it might indicate that a significant number of teachers do not view 
school administrators as a source of great help in respect to the 
planning and teaching of handwriting. 

However the positive responses are interpreted in respect to 
school administrators, the neutral (neither helps nor hinders) and the 
negative responses warrant attention. Some 40 to 50 per cent of 
teachers Indicated that the members of the administrative team 
exercise either no or a negative effect on the planning and teaching 
of handwriting in their classrooms which is contrary to the 
self -perceptions reported by the administrators (Table 16). 
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Table 15 t Admlnlstratore perceptions of material resources which 
might assist teachers with their planning and 
teaching of handwrlv »i 

Material Resources 





Syllabus 
Guidelines 


Examples 


Tapes 


Practice 
Books 


Demo 
Lessons 




PL 


TEA 


PL 


TEA 


PL 


TEA 


PL 


TEA 


PL 


TEA 


HELPS A LOT 


72.3 


52.0 


52.9 


46.5 


37.4 


44.4 


50,5 


70.0 


28.1 


45.4 


UPf DQ 


25.7 


40.8 


42.9 


37.4 


47.5 


48.5 


34.7 


26.0 


53.1 


49.5 


NEITHER 
HELPS NOR 
HINDERS 


1.0 


6.1 


3.9 


5.2 


14.1 


9.1 


13.9 


3.7 


18.8 


3.1 


HINDERS 


1.0 


1.0 


1.0 


1.0 


1.0 


1.0 


1.0 


1.7 


0 


1.0 


HINDERS 
A LOT 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 



The administrators attribute a higher value to syllabus 
guidelines and program examples as sources of assistance for teachers 
than the teachers do themselves, and also to practice books In 
teaohing. However , differeiiood betM6«>n tvauhei's and administrators 
are more significant In respect to the respective perceived value of 
the various human resources than In respeot to the material resouroes. 

Table 16 hx'^re 

Whereas administrators perceived themselves as major sources of 
assistance to their teachers, the teachers assign them a far lower 
status. The advisory teacher services are seen to be of greater help 
by administrators than by teachers. While both groups of respondents 
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agree on the contribution of Inservloe courses to both planning and 
teaching. The differences between the perceptions of the two groups 
warrants further investigation in order to establish causes and 
effects of such divergencies. 



er|c 3 1 



PAGE 31 



SECTION Ot CONCLUSIONS 

1. The Current Teaching of Han'lwrltlng* 

(a) Teacher denonstratlon on the blackboard and in books is the 
ooimonest method used. 

(b) Both the aaount of time snmnt on formal and indirect 
teaching of handwriting decreases significantly in the 
middle and upper school. 

(c) Children's practice books are strongly supported by the 
respondents for both the planning and teaching phases. 

(d) Evaluation is based on product and process criteria - size, 
shape, spacing (words and letters), posture, pencil grip, 
letter forming. 

2. Importance 

(a) There is nearly unanimous agreemeint on the importance of 
children learning to write legibly. 

(b) T\m importance attached to handwriting is uneven across 
subjects . 

(c) Administrative team member responses were in close agreement 
on most issues. 

(d) Teachers feel that both children and parents place less 
Importance on writing than they do. 

3* Current Syllabus* 

(a) A majority of respondents agreed thati 

» 1974 Syllabus 
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(I) tht current print style wis easily mastered by 
children • 

(II) the current cursive style was neither easily mastered 
nor facilitated legibility at speed* 

(b) All of the tiectlons In the notes were useful with 'posture' 

the most useful and 'speed' the least. 
Peroeptlons of the New Syllabus 

(a) Reactions to changing the syllabus range from full accord) 
to reserved Judgement, to resigned acceptance. 

(b) The majority of respondents were favourably disposed to the 
new syllabus. 

(c) There Is some lack of confidence amongst teachers about 
mastering the script sufficiently to use It regularly In 
class work. 

(d> Organisational problems projected Include i multiple-age 
classes, working on the 'old' and 'new' scripts 
concurrently, contusion amongst; parents, toacners on 
transfer and local relief not being familiar with the 
script. 

(e) Guidelines should Include rationale, content overview, 
criteria to guide expectation setting. Information on and 
examples of correct letter formation, shape, posture, etc., 
sample lessons and evaluation. 

(f) The provision of effective Inservlce education Is held to be 
esentlal by administrators and teachers. 
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(g) Inservloe education should Include short courses, advisory 
visits and In school support. 

(h) Inservloe education through materials should include 
guidelines and practice books. 

(i) Teachers and administrators hold significantly different 
views on the value of the In-school assistance given by 
principals, deputies and assistant principals. 

(J) Parents are seen both by teachers and administrators as 
'hlnderers' rather than as 'helpers' and further study needs 
to be undertaken to clarify this perception. 
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Table 6i Inqportance of handwriting as perceived by 
teachers and administratore 





Self 


Most Other 
Teachers 


Principal 


Deputy 


Assn Jun 
Principal 


Asm Sen 

Principal 


Children 


Inspectors 


Children 




T 


A 


T 


A 


T 


A 


T 


A 


T 


A 


T 


A 


T 


A 


T 


A 


T 


A 


EX HIGH 


17.6 




6.5 


4.1 


25.3 


30.4 


25.6 


28.6 


29.1 




20.6 


42.1 


2.4 


1.0 


18.0 


19.8 


10.0 


16.8 


HIGH 


54.7 




50.0 


55.7 


52.0 


58.2 


50.4 


51.8 


55.6 




44.1 


42.1 


26.7 


::5.o 


54.6 


52.1 


43.5 


51.5 


MED 


26.6 




41.8 


40.2 


20.9 


10.8 


20.9 


19.6 


12.6 




32.4 


15.8 


59.2 


!9.0 


23.4 


22.9 


41.0 


26.7 


LOW 


1.2 




1.3 


0 


1.7 


0 


1.9 


0 


.7 




2.9 


0 


11.2 


15.0 


3.6 


5.2 


4.9 


0 


NOT 


.2 




.2 


0 


.2 


0 


.8 


0 


0 




0 


0 


.4 


0 


.2 


0 


.4 


0 
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Table 14: Teachsrs' perceptions of human resources which 
might assist with the planning and teaching 
of handwriting 



Human Resources 





Principal 


Deputy 
Principal 


Ass. Sen. 
Principal 


Ass. Jun. 
Princip&l 


Parents 


Inspectors 


Advisory 
Teachers 


Inservice 




PL 


TEA 


PL 


TEA 


PL 


TEA 


PL 


TEA 


PL 


TEA 


PL 


TEA 


PL 


TEA 


PL 


TEA 


HELPS A 
LOT 


11.3 


0 


11.2 


12.9 


10.7 


8.1 


14.9 


8.1 


4.9 


4.9 


5.9 


5.2 


30.5 


10.5 


56.5 


53.6 


HELPS 


48.5 


41.1 


44.1 


42.2 


44.9 


41.9 


45.4 


41.9 


10.2 


12.8 


35.5 


32.1 


50.5 


43.1 


31.1 


31.5 


NEITHER 
HELPS NOR 
HINDERS 


35.8 


42.6 


39.5 


38.2 


38.3 


42.9 


34.9 


42.9 


57.4 


50.1 


50.6 


53.5 


17.0 


40.2 


9.8 


12.2 


HINDERS 


2.9 


5.1 


3.3 


4.4 


3.1 


4.5 


2.8 


4.5 


17.7 


20.9 


3.6 


3.6 


1.2 


4.4 


1.4 


1.2 


HINDERS 
A LOT 


1.5 


2.1 


1.8 


2.4 


3.1 


2.5 


2.0 


2.5 


9.8 


11.3 


4.4 


5.7 


.8 


1.9 


1.2 


1.4 



Table 16 1 Administrator^ perceptions o£ hunusm resources 
which might assist teachers with the 
planning and teaching of handwriting 



Human Resources 





Princ: 


Lpal 


Prlncj 


Lpal 


Ass. Sen. 
Principal 


Ass. Jim. 
Principal 


Parents 


Inspectors 


Advisory 
Teachers 


Inservice 




PL 


TEA 


PL 


TEA 


OT 




irij 




PT, 




PT. 
Irij 




JTiJ 


'PITA 


PT. 
Irij 




HELPS A 
LOT 


25.5 


19.4 


23.4 


16.9 


23 9 


20 0 


11 4 


22 9 


2.1 


5 1 


12 2 

Aw . mm 


13 0 


45 0 


37 3 


63 6 


56 0 


HELPS 


63.8 


64.3 


63.5 


64.9 


65.7 


61.4 


ii.4 


61.4 


17.9 


21.4 


57.1 


52.0 


49.0 


E2.9 


32.3 


36.0 


NEITHER 
HELPS NOR 
HINDERS 


8.5 


13.3 


9.5 


15.6 


9.0 


17.1 


7.1 


15.7 


58.9 


51.0 


24.5 


29.0 


6.0 


8.8 


3.0 


7.0 


HINDERS 


2.1 


3.1 


2.7 


2.6 


1.5 


1.4 


0 


0 


14.7 


14.3 


6.1 


5.0 


0 


1.0 


1.0 


1.0 


HINDERS 
A LOT 


0 


0 


0 


0 


0 


0 


0 


0 


6.3 


8.2 


0 


1.0 


0 


0 


0 


0 
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TEACHERS' QIIESTIONNAIKE I 



SECTION At GENEWVL INFORMATION 

1. Year in which you conpleted your initial training. 19 



2. Location of initial training institution. 
(Please circle the 

appropriate numeral) Queensland i 

Other Australian State 2 
Overseas 3 

3. Highest qualification held in education. 

(Please clrple the c 
appropriate numeral) Teacher's Certificate 1 

Diploma of Teachinc 2 

Diploma in Education 3 

Bachelor of Education 4 

Bachelor of Ed. Stds. 5 

Masters 6 

Other (please specify) 



4e Number of y«ars you have been teaching in your present school. 
(Please circle the 

appropriate numeral) Less than 1 year 1 

1 to 2 years 2 
3 to 4 years 3 
^ r^r Rcre years 4 



5. Please indicate with a cross the grade or grades that you have 
taught full-time each year since 1980. If you taught more than 
one grade in a year (ug. multiple or composite grades) cross a 
box for each grade taught. If you were on relieving staff please 

tick the column headed RT. 



Grade Taught 



Year 
1980 


Pre- 

Schl^ 


' i 




3 


4 


5 


6 


7 


RT 




















1981 




















1982 




















1983 




















1984 
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8ECTX0H Bt TIACHIMG HWDWRITIHCS 

This section seeks information about how you teach handwriting foimally 
^•nd/or indirectly. 

Formal teaahinq deaonbea handwriting teaaona taken with the whole olaaa, 
mall graupa ot individuala aimed apeoifioallu to improve the children' a 
hanawriting. 



aome 



Indireot t^aohinq deaoribea auparviaing, oorrecting and remediating 
ohvldren'a handwriting in the general oourae of the day and within 
other aativity or leaaon (e.g. aooial atudiea, maihematioa ) , 

6, Approximately how much time each week do you spend on the formal 
teaching of handwritingy 

(Please circle the ^ 
appropriate numeral) None 1 

30 mins or less 2 
Between 30 and 60 mins 3 
Between 60 and 90 mins 4 

« 

90 plus mins 5 

7, Approximately how much time each week do you speud on 
the indirect teaching of handwriting? 

(Please circle the 

appropriate numeral) None 1 

30 mins or less 2 

31 to 60 mins 3 
60 to 90 mins 4 
90 plus mins 5 

liisted below 

handwriting skills. How often do you use each of the following? 

The scale is 5 - a lot 

4 « often 

3 - sometimes 

2 » seldom 

1 ■» never 
(Please write in the 

appropriate numeral) a) demonstration on the 

blackboard [ ] 

b) demonstration and 
correction in 
children's books [ 

c) copy books [ 

d) wall charts [ 

e) cards [ 

f) duplicated sheets [ 

g) other (please specify) 



8. 



9. 



Please list the criteria that you use when you evaluate 
children's handwriting in your class (e.g. size, slope, neatness). 

, ^ 



SECTION 



THE IMPORT^^ or ytflDWRITI!iq 



10. 



Prom your viewpoint gauge the importamce given to handwriting 
by the following people in your school., 



The scale is 



5 
4 
3 
2 
1 



(Please write in the 
appropriate numeral) 



extremely high Importance 
' high Importance 
I medium importance 

low importance 

no importance ^ 

self 

Most other teachers at my school 
Principal 

Deputy Principal (if applicable) 

Assistant Principal Junior (if applicable) 

Assistant Principal Senior (If applicable) 

Children 

Inspectorts) 

Parents 



11. 



The emphasis given to the quality of handwriting by teachers may 

vary from subject to subject, please indicate the importance 

you give to handwriting when teaching each of the following. 

Use the same scale as in question 10 (5 - extremely high importance, 

1 " no importance) . 

(Please virite in the 

appropriate numeral) Mathematics 

Written expression 
Science 

Social Studies 
Health 
Spelling 



SECTION D: YOUR FEELINGS ABOUT THE CURRENT HANDWRITING SYLLABUS 

12. Please indicate your response to each of the following statements 
about the style of printing and cursive writing laid down in the 
current handwriting syllabus by ticking YES or NO. 



(a) The print style ie relatively easy for 
children to master. 



YES 



(b) The cursive writing style is relatively easy 

for children to master. YES 



(c) The current cursive style helps children 
to write legibly at speed. 



YES 



NO 



NO 



NO 
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13, In teaching handwriting how useful are the following conponentfi of the 
current handwriting syllabue* 

The scale Is 5 • extremely useful 
4 ■ quite useful 
3 ■ some use 
2 - not much use 
1 ■ no use at all 

. . ^ . ^ Notes about legibility 

(Please write In the appropriate speed 

self •valuation 

meaningful actlvitieisi 
posture 

left handedness 
relaxation 

Presentation of the syllabus In [ ] 

stages 

Lesson plans for guided writing [ ] 

lessons 



14* a) How effective do you think you are at teaching the current handwriting 
syllabus? Please circle onei 

very effective 1 

quite effective 2 

somev^at effective 3 

a little effective 4 

not at all effective 5 

b) Vl^am «cpiain hr4#fiy the re»»^?nf ?er i^cur chcicc. 



SECTION E: THE NEW HANDWRITING SYLLABUS 

The Department of Educaiion, Queensland if^ introducing a new handwriting 
syllabus into schools starting in 1985 with year 1 children. 

15. i lease Ludlcate the publications you have read about the new 

i^yllabus. 

Teaching of Handwriting: A Handbook 

}/hat ^8 New in the Teaching of Handwriting 

Artiolee in the Courier Mail 

Other (please epeaify) 
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16. 



How do you f««l about th« ehangas to the handwriting syllabus to be 
introduced from 1985? « j * «» 



17. What problems do you see yourself having in teaching a different 
nandwriting style? 



18. 
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Listed below are some factors which might assist you with the plannino «h4 
teaahtng of handwriting. t^i^^n^nff ana 

Hith respect to each pleasi* Indi cat# to %ih«t A»tjr0^tf e*ch may help cr hi..5er 
you 0 

Please work down each column, that is, respond to how these factors might 
influence your planning, and then how they might influence your teaching 
of writing. ' 
Please complete both columns. 
The scale is 



5 
4 
3 
2 
1 



helps a lot 
helps 

neither helps nor hinders 
hinders 
hinders a lot 



Planning 
Handwriting 



(a) 
(b) 
(c) 

(d) 
(e) 
(f) 

(g) 

(h) 

(i) 

(j) 
(k) 

(1) 
(m) 

Thank 



Syllabus guidelines 

Examples of teacher's written programs 

Video tapes on style and method of 
handwriting 

Practice books for children 

Demonstration lessons 

Assistance from advisory teachers 

principal 
deputy principal 
assistant principal junior 
assistant principal senior 

one day inservice course on the new syllabus 

Parents 

Inspectors 

4 
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Teaching 
Handwriting 



I 

I ] 



In a new handwriting syllabus what particular guidelines do you think 
should be involved? 



Please make any other comments which you think will be helpful in 
introducing the new handwriting syllabus. 



For data processing purposes we need 

My panesent school is a Class 1 

Class 2 

(Please circle the Class 3 

appropriate numeral) 

Class 4 
Class 5 



the class of your present school. 



THANK YOU FOR YOUR CO-OPERATION 
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SCHOOL ADMINISTRATORS' QUESTIONNAIRE I 



SECTION Ai GENERAL INFORMATION 

1. Year in vrtiich you completed your initial training. 19 

2. Gender female male 



3* Location of initial training institution, 
(Please circle the appropriate numeral) 



4. Highest qualification held in education. 
(Please circle the appropriate numeral) 



Queensland 1 

Other Australian State 2 

Overseas 3 

Teacher's Certificate 1 

Diploma of Teaching 2 

Diploma in Education 3 

Bachelor of Education 4 

Bachelor of Ed. Std. 5 

Masters 6 
Other (please specify) 



5. Substantive position*^ 

( Pieaee circle the appropriate numeral) 



Principal i 

Deputy 2 

Assistant D#pity (^Tnnl'^r) ? 

Assistant Deputy (Senior) 4 
Other (please specify) 



6. Nund^er of years you have held this position in the Department of Education. 

(Please circle the appropriate numeral) 1 year or less 1 

2 to 5 years 2 
6 to 10 years 3 
11 years or more 4 

?• Number of years you have held this position at your present school. 

(Please circle the appropriate numferal) Less than 1 year 1 

1 to 2 years 2 

3 to 4 years 3 * 
5 or more years 4 
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8. Class of achool. 

(Pleaie circle the appropriate numeral) Class 1 

Class 2 
Class 3 
Class 4 
Class 5 

9. Number of full-time classroom teachers on staff. 

10. Number of children enrolled at the first Friday of this month. 



SECTION B 

This section applies only to administrators who are also teaching full-time 
(or nearly full-time) . 

11. Please indicate with a cross the grade or grades that you have taught 
full-time each year since 1980. If you taught more than one grade in 
a year (eg. multiple or conqposite grades) cross a box for each grade taught. 
If you were on relieving staff p4*ase tick the colusn headed RT. 

Grade Tau^t 



Year 


Pre- 
school 


1 


2 


3 


4 


5 


6 


7 


RT 


1980 




















1981 




















1982 








































1984 




1 


1 















12. Formal teaching deeoribee handwriting teeeona taken with the whole olaee, 
email gvoupe or individuale aimed epeoifioally to improve the ohildren'e 
handwriting, 

Indireat teaohing deeoribee eupervieing, oorreoting and remediating 
children' a handwriting in the general oouree of the day and within eome 
other activity or leeson (e,g, eooial etudiee, mathematioa). 

Approximately how much time each wee)c do you spend on the foimal 

teaching of handwriting? 
(Please circle the 

appropriate numeral) None 



30 mlns or less 
Between 30 and 60 mlns 
Between 60 and 90 mlns 

90 plus mlns 



1 
2 
3 
4 
5 



ERIC 
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13. Approxlmat«ly how much tlM tach w««k do you apend on tha Indiract 
teaching of handwriting? 
(rieaaa circla tha 
appropriata numeral) 



Nona 


1 


30 mina or laaa 


2 


31 to 60 udna 


3 


60 to 90 mlna 


4 


90 plua mina 


S 



14. Listed below are tome common waya uaed to develop children's 

handwriting akilla« How often do you uae each of the following? 

The scale Is 5 ■ a lot 

4 m often 

3 ■ sometimes 

2 ■ seldom 

1 ■ never 

(Please write in the 

appropriate numeral) a) demonstration on the 

blackboard 

b) demonstration and 
correction in 
children's books 

c) copy books 

d) wall charts 

e) cards 

f) duplicated sheeta 

g) other (please specify) 



[ ] 



15. Please list the criteria that you use %^en you evaluate children's 
handwriting in your class (e.g. sise, slope, neatness). 



r 
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SECTION Ct THE IMPORTANCE Of HANDWRITING 



}6, Prom your viewpoint gauge the importance given to handwriting by the 
following people In your echool. 



The scale ia 



17, 



5 ■ extremely high importance 

4 ■ high iiq)ortance 

3 * medium importance 

2 " low importance 

1 « no importance 



Principal 

Deputy principal 
(if applicable) 

Assistant Principal 
(if applicable) 

Most teachers at 
f^Y school 

Children 

Inspector (s) 

Parents 

The emphasis given to the quality of handwriting may vary from 
subject to subject. Please indicate the importance you give 
to handwriting in each of the following subjects. Use the 
same scale as in question 16 (5 » extremely h^'ih importance, 
1 » no import emce) . 
(Please write in the 

appropriate numeral) Mathematics 

Written expression 

Science 

Social Studies 

Health 

Spelling 



[ ] 

r 1 

[ ] 

[ ] 
[ ] 
[ ] 
[ ] 



SECTION D> YOUR FEELINGS ABOUT THE CURRENT HANDWRITING SYLIABU F 

18. Please indicate your response to each of the following statements about 
the style of printing and cursive writing laid down in the current 
handwriting syllabus by ticking YES or NO. 

(a) The print style is relatively easy for 

children to master. YES NO 

(b) The cursive writing style is relatively easy 

for children to master. ^ YES NO 

(c) The current cursive style helps children 

to write legibly at cpccd. VE3 NO 
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SECTION El THE NEW HANDWRITING SYIJABUS 

The Department of Education, Queensland ia introducing a naw handwriting 
syllabus into schools starting in IMS with yaar 1 children. 

21. Please indicate the publications you have read about the new syllabus. 

Teaching of Handu)riting : t A Handbook 

f^iat'a New in the Teaching of HandaHting 

Artiolea in the Coupiev Mail 

Othep (pteaee epeoify) 



19. In teaching handwriting how usaful for teachers are the following components 
of the currant handwriting syllabus? 
The scale is 5 « extremely usaful 
4 ■ quite usaful 
3 ■ some use 
2 » not much use 
1 * no use at all 

(a) Notes about lagibility 
speed 

(Please write in the self evaluation 

appropriate nunaral) meaningful activitias 

posture 

left handedness 
rel&xation 

(b) Presentation of the syllabus in [, ] 

stages 

(c) Lesson plans for guided writing [ ] 

lessons 



20. a) How effectively do you think handwriting is taught in your school? 
(Please circle the 

appropriate numeral) , 

vary effectivaly 1 

quite effectively 2 

somewhat effectively 3 

a little effectively " 4 

not at all effectively 5 

b) Please e^lain briefly the reasons for your choice. 
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22. HOW 4o you fwl about the changtt to th« handwriting syllabut to be 
introduced from 1985? 




23. What problem, do you eee the introduction of the new eyllabu. caueing 



you? 





luir^-JS^rSd^J?' *> think 




ERIC 
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26. 



<a 
<b 
(o 
<d 
(• 
(f 

(9 
<h 

(1 

<j 
<k 

(1 
<m 



Listed iMlow m §om faotori which iii9ht attltt taMhtrt with tha planning 
and taaohlng of handmriting. 

Hith Mipaot to aach plaaaa indicata to what dagraa aaoh My halp or 
hindar. 

Plaaaa work down aaoh oolum, that it, ra«pond to how thata faotora aight 
influanoa tha ptaming and than how thay might influanoa tha Uaoh9V$ 
of writing, 

Plaasa coMplotc both ooluana. 
Tha acala im 5 ■ halpi a lot 

4 - halpa 

3 - n^ithar halpa nor hindara 

2 - hindara 

1 - hindara a lot 



Planning Taaohing 
Handwriting Handwriting 



Syllabua guidalinaa 

Ixaiq^laa of taachara* writing prograna 

Vidao tapaa on atyla and aathod of handwriting 

Practica booka for ohildran 

Oamonatration laaaona 

Aaaiatanoa froai adviaory taachara 

principal 
daputy principal 
aaaiatant principal junior 
aaaiatant principal aanior 

Ona day inaarvica oouraa on tha naw ayllabua 

Paranta 

Xnapactora 



Thank you for ooai>lating BOTH COLUNNS. 



[ 1 



[ 1 



27. 



Plaaaa make any othar connanta which you think will ba halpful in 
introducing tha naw handwriting lyllabua. "aApiui m 



THANK YOU FOR YOUR CO-OPERATION 



ERIC 
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